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Student Focused Education 

Quality Learning Standards 
	

Excellent Teachers 
and Leaders  - 
excellence in 
teaching and 
learning 
	

Flexible, 
comprehensive 
Assessment Systems 
	

Flexible, Comprehensive State Accountability System 
•  Performance 
•  Student Growth 
•  Personal Competencies 
•  Graduation rate 
•  1st Year Postsecondary Engagement 

 



Na$onal	Trends:		Why??	And	So	
What??	

“	The	teaching	force	is	changing	in	very	big	ways	
with	very	big	implica7ons”		-Richard	Ingersoll	2013		

•  7	Trends	
–  Greening	of	workforce	
–  Graying	of	workforce	
–  Ballooning	
–  Less	Gender	Diversity:		Women	Increase	
– Minority	Increase	
–  Instability	
–  Demoniza$on	of	the	Profession	



ESSA:		Teacher	and	Leader	Quality	

Teachers	and	leaders	are	the	most	important	
school-based	factors	in	ensuring	student	
success.	
•  States	have	an	important	responsibility	in	
designing	and	implemen$ng	an	educa$on	
workforce	system	that	a8racts	teachers	and	
leaders	to	the	profession,	prepares	them	to	
be	learner-	and	school-ready	on	day	one,	
develops	them	throughout	their	careers,	and	
retains	the	most	effec$ve	educators.		





School	Performance	Reports	

Sec$on	200.37 Educator	Qualifica$ons	
• …as	amended	by	the	ESSA,	requires	State	and	LEA	report	
cards	to	include	professional	qualifica$ons	of	teachers,	
including	number	and	percentage	of:		

1)	Inexperienced	teachers,	principals,	and	other	school	leaders;	
2)	teachers	teaching	with	emergency	or	provisional	creden$als;	
and		
3)	teachers	who	are	not	teaching	in	the	subject	or	field	for	
which	he	or	she	is	licensed.		

• This	sec$on	requires	that	the	informa$on	be	presented	
in	the	aggregate	and	disaggregated	by	high-poverty	
compared	to	low-poverty	schools.	



ESSA	Proposed	Rules	
•  Proposed	§	200.37	would	implement	statutory	
requirements	for	repor$ng	
–  Educator	qualifica$ons	in	State	and	LEA	report	cards.	
–  	States	would	be	required	to	adopt	consistent	statewide	defini7ons	to	

ensure	uniformity	in	how	teachers	who	have	no	experience	or	are	
teaching	out-of-area	are	iden$fied	and	defined.	

•  Arkansas’s	defini$ons	of	high	poverty	and	low	poverty	schools	are	already	consistent	
with	the	required	defini$ons	under	ESSA	proposed	rules	(EPRM,	§	200.37)	

–  Informa$on	will	be	disaggregated	by	high	and	low	poverty	schools	and	
provide	meaningful	data	to	be^er	understand	workforce	needs	while	
encouraging	states	to	focus	on	efforts	to	recruit,	prepare,	support,	and	
retain	excellent	educators	(EPRM,	§	200.37).	

–  The	defini$ons	that	would	be	required	under	proposed	§ 299.18(c)(2)	
ensure	that	calcula;ons	of	dispropor;onality	would	be	conducted	and	
reported	statewide	using	data	that	is	similar	across	districts.	The	
defini$ons	must	be	based	on	dis$nct	criteria	so	that	each	provides	useful	
informa$on	about	educator	equity	and	dispropor$onality	rates.		

	



ESSA	Proposed	Rules,	cont.	
•  Proposed	§ 299.18(c)	would	clarify	the	steps	each	State	must	take	to	meet	

the	statutory	requirement	in	sec$on	1111(g)(1)(B)	of	the	ESEA,	as	
amended	by	the	ESSA,	that	low-income	students	and	minority	students	are	
not	taught	at	dispropor$onate	rates	by	ineffec9ve,	out-of-field,	or	
inexperienced	teachers.	These	requirements	align	with	the	work	all	States	
have	been	doing	in	recent	years	to	develop	and	implement	State	Plans	to	
Ensure	Equitable	Access	to	Excellent	Educators	(Educator	Equity	Plans).		

•  Addi$onally,	proposed	§ 299.18(c)(6)	would	list	the	steps	that	would	be	
required	if	a	State	demonstrates	that	low-income	or	minority	students	are	
taught	at	dispropor$onate	rates	by	ineffec$ve,	out-of-field,	or	
inexperienced	teachers,	including	conduc$ng	a	root	cause	analysis,	which	
is	cri$cal	to	help	States	iden$fy	the	underlying	causes	or	contribu$ng	
factors	of	any	dispropor$onali$es	that	exist,	and	describing	the	strategies,	
$melines,	and	funding	sources	the	State	will	use	to	eliminate	the	iden$fied	
dispropor$onality.	



HQT	field	is	s$ll	on	the	screen	but…	
DO	NOT	USE.			
	
	

Licensure	Excep;on	is	the	AQT	field.	
NA	(Default)	
AWL	(Act	1240	of	2015	Waiver)	
CWL	(Charter	School	Waiver)	
SOI	(Sch.	of	Innov.	Waiver)	
ALP	(Add’l	Lic.	Plan)	
LTS	(Long-term	Sub)	
	
	

Special	Ed	and	ALE	courses	should	be	
marked	as	done	in	the	past.	(Teachers	
not	licensed	for	the	course	should	meet	AQT.)	

	
Local	district	paperwork	only	needed	
for	ADE	on-site	reviews	

Course	SIS	Data	



Standards	Annual	Accredita;on	System	
	

RESEARCH		AND	TECHNOLOGY	
Tools and Support for Educators 



ESSA	Programs:	Quick	Overview	Title	II,	Part	A	
•  Basics	

–  Designed	to	support	teacher	and	principal	quality	to	drive	
student	achievement	

–  State	gets	to	keep	some	money	for	state	ac$vi$es	
–  Most	money	flows	to	districts,	which	can	run	programs	
centrally	or	allocate	money	to	schools	

•  ESSA	expands	and	updates	Title	II	spending	op$ons	
–  SEA-level	permiVed	costs	include	(list	not	exhaus$ve):	

•  Teacher	cer$fica$on	reform	
•  Evalua$on	
•  Equitable	access	to	teachers	
•  Alterna$ve	routes	for	cer$fica$on	
•  Recruitment	and	reten$on	
•  Establishing	or	expanding	teacher	or	school	leader	academies	
•  Appropriate	data	use	
•  Professional	development	
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ESSA	Programs:	Quick	Overview	Title	II,	Part	A	
(con$nued)	

•  For	LEAs	permi^ed	costs	include	(list	not	exhaus$ve):	
�  Teacher	evalua$on	and	support	systems	
�  Recrui$ng,	hiring,	and	retaining	teachers	
�  Teacher/principal	leadership	opportuni$es	
�  Induc$on	and	mentoring	programs	
�  Methods	to	use	evalua$on	results	to	inform	professional	

development,	improvement	strategies,	and	personnel	decisions	
�  Reducing	class	size	to	evidence-based	levels	
�  Evidence-based	personalized	professional	development	
�  Training	in	recognizing	trauma,	mental	illness	and	child	sexual	abuse		
�  Training	to	support	the	iden$fica$on	of	giked	and	talented	students	
�  Developing	feedback	mechanisms	
�  Professional	development	on	integrated	academics	and	career	and	

technical	educa$on	

12	©	2016	•	All	Rights	Reserved	



o  Students	in	high	poverty	and	high	minority	schools	are	
more	likely	to	have	an	INEXPERIENCED	teacher	than	
students	in	low	poverty	and	low	minority	schools.	

		
o  Students	in	high	poverty	schools	are	more	likely	to	
have	an	OUT-OF-FIELD	teacher	than	students	in	low	
poverty	schools.	

o  There	is	a	higher	rate	of	teacher	TURNOVER	in	high	
poverty	and	high	minority	schools	

Equity	Gaps	



15-16	Equity	Data	
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3-yr	Average	Equity	Data	
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Large	Change	in	the	Age	of	Arkansas	
Teachers	
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Age	vs.	Years	Experience	



Age	is	Related	to	A^ri$on	
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Beginning	Teachers	Returning	



Teacher	Reten$on	by	District	



Movers	Compared	to	Leavers	
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Tradi$onal	vs.	Nontradi$onal	



Tradi$onal	Programs-	Intern	Placement	



h^ps://adedata.arkansas.gov/eppr/docs/State/
StatewideReportApril2016.pdf	
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Para-
professional	
	Residency	

CTA	



Recent	Arkansas	Responses	to	Recruitment	and	
Reten;on		

•  Cer$fied	Teacher	Assistant	Pathway	(CTA)		
•  Para-professional	route	to	licensure	(UAM)	
•  Arkansas’s	Leadership	Quest	
•  Addi$onal	opportuni$es	for	Special	Educa$on	
licensure								(LIC-16-040)	

•  New	Professional	Standards	for	Educa$onal	Leaders	
(PSEL)-	proposed	adop$on	July	2016	

•  Encouraging	innova$on	and	flexibility	for	higher	ed	
prepara$on	programs	

	



Support,	Develop…	to	Retain	

•  Mentoring	
•  Conversa$ons	
•  Meaningful	Feedback	
•  Resources	and	Tools	
•  Opportuni$es	to	Lead	
From	the	Classroom	

•  Opportuni$es	for	
Building	Leader	
Collabora$on	



Na$onal	Board	Cer$fica$on	and	
Teacher	Reten$on	

•  Sources	es$mate	na$onwide	that	50%	of	
teachers	leave	the	field	in	the	1st	five	years	of	
teaching.	NBCT	and	former	Arkansas	
educator,	Dr.	Darlynn	Cast’s	research	results	
indicated	the	financial	incen$ves	provided	by	
Arkansas	legisla$ve	policies	provides	an	
effec$ve	model	for	retaining	NBCTs	in	the	
classroom.			
– 84%	of	NBCTs	have	remained	in	the	school	district	
they	were	in	when	they	cer9fied.	



Access	to	Na$onal	Board	Teachers	Varies	



Leadership	Quest	



Quality Data Matters! 
•  The BloomBoard Insight Reports are generated 

using all of the ratings entered into the 
BloomBoard platform over the year. 
–  District administrators have access to data across all 

of the users in district 
–  School administrators have access to users in their 

building (Note: APs may only have access to teachers 
that they observe) 

–  There are two types of reports: The Strengths and 
Opportunities Reports and the Observation 
Progress Report 
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The Strengths and Opportunities Report 



Filtering the Data 



Understanding the Ratings Data 



Finding Supports 



Teachers Can Access Data Too 



next.bloomboard.com	
(Previously	known	as	the	Market	Place)	

Collec;ons	

MICRO-CREDENTIALS	
					(COMPETENCY	BASED)	
	
	

PGP	

MENTORING	 ADMINISTRATOR	
CREDENTIALING	



Call	to	Ac$on	

•  Promote	the	Profession	
•  Focus	on	Support	and	Development	of	
Educators	

•  Be	aware	of	trends	and	changes	in	workforce	
•  Re-focus	on	efforts	to	recruit	and	support	
•  Encourage	Professional	Advocacy	

– Personalized,	Competency	Based	PD	
– Data-Driven	Decisions	


